WIRTSCHAFTS
UNIVERSITAT
WIEN VIENNA
UNIVERSITY OF
ECONOMICS
AND BUSINESS

EQuUIs BB aacse <" AMBA

ACCREDITED ACCREDITED

Application Form

Innovative Teaching Award 20261

Applicant

Name (incl. Academic degree/s): Tatiana Rittler PhD

Department (in German): Marketing

Department (in English): Marketing

Academic unit: Institute for Marketing & Consumer Research

Telephone: 4169 Email: tatiana.rittler@wu.ac.at

Members oft he working group, if applicable: Dr. Eva Marckhgott

General information

Course level bachelor's

Course number: 0009 and 0244
Semester: Winter 2025/26
ECTS credits: 4

Course title: Marketing and Consumer Research Project

Further information on the course:

(e.g. number of students, prior knowledge of students, position in the curriculum/program)

Course in the SBWL Marketing & Consumer Research, 54 students

! Courses held during the 2025 calendar year (summer semester 2025, winter semester 2025/26) are eligible for the 2026
Innovative Teaching Award. Courses held over two semesters (WS 2024/25-SS 2025) can also be nominated.

2 Please name all the people involved in the development of the course design. (ATTENTION: only people with teaching activities
at WU or the Executive Academy in listed semesters are eligible.) The people named in this field will also receive the award in
case of a successful application.



Information on application

Please use the template on the following pages to describe your course. The application should not exceed
a maximum of 5 pages (excluding appendix).

In part 1, please insert a short description of your course design (maximum of 180 words). If your course
design is selected for the award, the short description as well as the application form will be published on
the WU homepage and in the Teaching & Learning Academy.

The detailed description of your course design (part 2) is divided into three parts:
e Section 2a is intended to give the jury an overview of your course.
e In section 2b we would ask you to elaborate on the teaching methods and didactic elements.
e Section 2c is intended to highlight the innovative nature of your course in relation to this year’s
focus of the award.

The questions mentioned in each section are intended to support you in the description of your course.
design.

Please complete the template directly in Microsoft Word and send it as a .doc or .pdf file to
lehrenundlernen@wu.ac.at by January 30, 2026.

1. SHORT DESCRIPTION OF THE COURSE DESIGN (max. 180 words)

If your course is selected for an award, this text will be published on the WU website along with the
submitted application form.

This course introduces students to the full process of conducting a marketing and consumer research
project, from study design and data collection to analysis, interpretation, and reporting. In collaboration
with a company partner, students work in teams to apply qualitative and quantitative research methods to
real marketing problems and to generate actionable customer insights.

An innovative element of the course is the focused and reflective integration of generative Al into the
research process. Rather than using Al as a tool that “does the work”, students engage with Al as a
sparring partner that supports ideation, study design, pretesting, and the synthesis of findings. Thus,
students interact with AI as a tutor, as a respondent and as a synthetic embodiment of the key insights.
Students critically evaluate Al-generated inputs, reflect on their added value and limitations, and document
their own decision-making processes.

The course aims to strengthen students’ methodological competencies, critical thinking, and Al literacy.
Students learn when and how Al can meaningfully support research work, while retaining responsibility for
conceptual decisions, methodological rigor, and the interpretation of results.




2. DETAILED DESCRIPTION OF THE COURSE DESIGN
2a.) Overview
¢ What learning outcomes should students achieve?
e What are the content elements of the course and how is the course structured?
What are the elements on which the final grade is based?
How is the focus topic “Innovative teaching in the age of generative AI” addressed in your
course?

Learning outcomes. After completing the course, students are able to:

e plan and manage an empirical investigation in collaboration with a real-world company partner;

e design, conduct, analyze, and interpret a qualitative and/or quantitative empirical study;

e derive and communicate actionable research insights and provide data-driven managerial
recommendations;

e utilize generative Al responsibly and critically; retain methodological responsibility over the project
while using generative Al as a sparring partner and assistant for study design development,
pretesting, insights consolidation and communication.

Course content and structure

The course is structured as a project-based learning format centered on a real marketing challenge provided
by a company partner. In the current edition, students collaborated with Instahelp, an Austrian mental health
scale-up that recently launched an app-based mental health gym solution. Throughout the semester, students
worked in teams and were guided through all stages of a marketing and consumer research project.

I. Discovery phase: familiarizing with the product and the business problem by taking on the consumer
perspective.

Students explored the app themselves, systematically documenting their experience and reflections in a
diary. This phase allowed to identify user needs and friction points through first-hand experience. Based on
these insights, student groups identified pressing research questions and presented them to the project
stakeholder - Instahelp.

II. Empirical phase: designing and conducting end-to-end research projects to address the discovered
research questions

Student groups investigated a specific research question (derived from the previous phase) with the goal
to deliver concrete actionable insights. Specifically, identifying fitting empirical method, developing a research
design, collecting and analyzing the data, interpreting insights and deriving actionable managerial
recommendations, preparing a short pitch and a detailed research deck for the stakeholders.

Generative AI tools were integrated throughout this phase. First, when developing their research design
students worked with an AI-tutor, a specially developed GPT (more in 2b.) designed to act as a
methodological sparring partner. Second, prior to the field data collection phase, students learned to use AI-
based pretests (in-silicon pretesting) for the final data refinement. Third, after collecting and analyzing
the data, students synthesized their findings into an AI-persona (synthetic persona) prototype - an
interactive Al representation of a key customer segment that consolidates insights from their empirical
results.

Assessment and grading

o Discovery phase: Experience-based diary exercise (individual) 20%; insights and leading research
questions presentation (group) 20%

e Empirical phase: Questionnaire/guideline + Al-tool reflections (group) 10%; research poster pitch
presentation (group) 20%; research report deck (group) 20%

e Participation (individual): 10%

Addressing “"Innovative teaching in the age of generative AI"”

The course addresses the topic in three complementary ways.
1. Generative Al is embedded through guided and reflective use:




a. students learn to collaborate with AI, use it as a sparring partner (Al-tutor, Al-pretesting);

b. students develop the habit to actively assess the applicability, output quality and limitations
of Al tools through reflection exercises;

c. students actively apply Al tools in line with the latest industry practices (AI-pretesting, Al-
personas).

2. The course design relies on examination formats that are resilient to generative Al,
emphasizing learning through experience, collaborative group work, peer and lecturer feedback, in-
person pitching and presentation formats.

3. The course follows a future-oriented learning logic: by embedding students in real-world projects
and full end-to-end research processes, it provides structured “learning on the job” experiences that
respond to the declining availability of junior learning roles due to advancements of Al
(Brynjolfsson et al. 2025).

2b.) , Teaching methods"

¢ Which teaching methods do you use to help your students achieve the intended learning outcomes?

¢ What methods do you use to optimally leverage the potential and challenges of AI for student
learning success?

e Why did you choose this particular method(s) and teaching setting(s)? What specific advantages do
you see in using these methods and the chosen teaching settings? What and how do students learn
as a result?

e In which ways do students benefit from the teaching methods used in the course?

The course utilizes five complementary methods aiming to ensure a sustainable learning experience in the
age of generative Al.

1. Project-Based Learning

In this course students work on an end-to-end on a real, unstructured business research problem provided
by a company partner, Instahelp. This approach and the project choice directly respond to current labor-
market developments: as generative AI increasingly automates junior tasks, early-career roles offer
fewer opportunities to “learn on the job,”. At the same time the demand for professionals with methodological
and analytical experience is rising (Hurling 2025). By guiding students through the full research process, from
problem framing to managerial recommendations, the course creates a real job experience within the
classroom. Thus, students develop practical competence and professional judgment that cannot be
outsourced to AI

2. Layered Coaching (Human and AI-Supported)

The course combines continuous human coaching with on-demand Al-supported guidance. During the
empirical phase, student teams attend instructor-led weekly coaching sessions. To complement these, an AI-
tutor, a pretrained custom GPT, provides additional support for study design development at any
point in time. The AI-tutor is designed to employe Socratic dialog teaching: it asks probing questions,
flags inconsistencies, and encourages reflection rather than providing ready-made solutions. Its design follows
current best practices in Al-supported learning (e.g., Mollick and Mollick 2024, Khan 2024). Prior to course
deployment, it was extensively tested by teaching assistants and high-performing bachelor students, with a
specific focus on usefulness, impact on research quality, and robustness against misuse. Follow this link to find
current Al-tutor version.

3. Practice-Oriented Use of AI Aligned with Current Field Standards

Students work with Al-based pretesting and prototype Al-personas, gaining first-hand experience with
AI-tools increasingly used in professional research settings (Korst et al. 2025) by the industry leaders
(e.g. Ipsos, Accenture). Al-based pretesting - following study guide to survey or interview Al as if it was a
respondent - allows to refining research design before the fieldwork. Al-personas are used to consolidate
empirical findings into an interactive, synthetic representation of a key customer segment, supporting
sensemaking, insight integration, and communication. By working with these tools directly, students learn both
their potential and their limitations.




4. Built-In Critical Reflection on AI tasks

All Al-supported activities in the course are explicitly paired with structured reflection exercise. Submit
critically evaluated their interaction with the tool, the quality of the output, and the benefits and limitations of
Al for the specific task at hand. This design aims to develop a lasting habit of critically assessing AI
use rather than adopting it unreflectively. Notably, the AI persona task is deliberately communicated as
experimental task, explicitly inviting skepticism and critique. As a result, student evaluations of the tool’s
usability and applicability were diverse rather than uniformly positive, indicating active critical engagement
rather than compliance.

5. AI-resilient Learning and Examination Formats

The course relies on alternative learning and examination formats that are largely resilient to generative Al
use and emphasize experiential, social, and communicative learning. Through the diary students reflect on
their first-hand experience with the app from a user perspective. Learning is further supported by a transparent
and collaborative process with ongoing coaching and interactive instructor feedback. Presentation,
pitching, and stakeholder-facing formats train professional communication skills and require students to
actively defend and contextualize their insights. Finally, a vernissage-style presentation format fosters peer
involvement across projects and creates an open setting for discussion, comparison, and critical exchange.

2c.) Innovative character of the course

e Which didactic elements of your course design do you consider particularly innovative with regard to
the focus of this year’s award “Innovative teaching in the age of generative AI"?

e In which ways can your course design be adapted for other courses? Which didactic elements of your
course can also be used in other courses?

e Which elements could be improved/reconsidered in further editions of the course?

Innovative didactic elements in the age of generative AI

The course design is particularly innovative in its intentional, structured, and reflective integration of generative
Al. Rather than allowing unrestricted AI use or positioning AI as a “magic solution provider,” the course provides
clear guidance and trains the habit of critical reflection after the use.

e The AI tutor is especially innovative in its role within the coaching process. A custom GPT was
developed specifically for the aims of the course and trained to guide students through early research
decisions by asking probing questions and prompting reflection. This allows basic coaching tasks to be
outsourced to Al available at any time, making instructor-led coaching sessions more efficient and
focused on deeper issues.

e At the same time, the course explicitly reflects on this shift, encouraging students to critically assess
what AI can and cannot contribute. Framing and communicating Al-personas task as experimental
promotes this thinking mode.

e The use of AI-based pretests and AI personas mirrors current practices in marketing research and
industry, thereby increasing students’ practical relevance and Al literacy (Korst et al. 2025).

Transferability to other courses

The didactic elements introduced in the course are highly transferable. The Al-tutor can be adapted for other
project-based courses, empirical seminars, and thesis supervision, where students require structured guidance
during early research stages (an implementation guide may be found here). Similarly, Al-based pretests and
Al-personas reflect practices already used in applied marketing research and can be integrated into a wide
range of empirical courses to support instrument development and insight synthesis.

Reflection and further development

Overall, the AI-supported coaching approach (Al-tutor and Al-pretest) was very well received by students
and has already been partly adopted in thesis supervision. In the future, similar tutors will be deployed across
different generative AI providers to allow for higher accessibility for students.
At the same time, the course design deliberately treats Al integration as a learning process. In particular, AI-
personas were communicated as experimental. Their usefulness varied across projects and depended strongly
on students’ approach and specific research questions. Future iterations will further refine when and how Al
personas add value, for example in segmentation studies.




